\Official Publication of the Indiana Council for the Social Studies 



Vie wpom ts $ 



Online 



Council News and Teacher Resources 



Volume 42. No. 1. Fall 2011 



Howard 

Zinn 



A Retrospective Look at 
His Work and Influence 
on Social Studies 




Digital 
ICurriculum 





04w^itkm 20 ^ V 



On the right track 




Standards 

Literacy and 

Student Achievement 



ICSS Board Members 
2011-12 

Barbara Burdge 

President 

Term Expires 2012 

IPS Social Studies Facilitator 

Forest Manor Professional Development 

Center 

4501 East 32 nd Street 

Indianapolis, IN 46218 

W 317 226-3380 

M 317 903-6860 

burdgeb@ips.kl2.in.us 

Chrystal S. Johnson 
Past President 
Term Expires 2012 

Purdue University 
100 N. University St. 
4172 Beering Hall 
West Lafayette, IN 47907 
W: 765 494-2365 
johnsoncs@purdue.edu 

Michael Boucher 
President Elect 
Term Expires 2012 

416 North New Jersey St. #D 
Indianapolis, IN 46204 
M: 612 636-1889 
mibouche @ indiana.edu 

Susan Tomlinson 
Vice President 
Term Expires 2012 

Franklin Central High School 
6215 S. Franklin Rd. 
Indianapolis, IN 46259 
W: 317 803-5631 
M: 317 341-1565 
susan.tomlinson@ftcsc.kl2.in.us 

Matt McMichael 

Secretary 

Term Expires 2012 

Zionsville Middle School 

900 N. Ford Rd. 

Zionsville, IN 40677 

W: 317 873-2426x130815 

H: 317-501-6261 

mattmcmichael2004@yahoo.com 

mmcmichael@zcs.kl2.in.us 

Janet Brown 

Treasurer 

Term Expires 2012 

13937 Nansemond Dr. 
Carmel, IN 46032 
thejanetbrown@yahoo.com 

Erin Benak 

AP USH SIG Coordinator 

Terms Expires 2012 

17225 Shadoan Way 
Westfield, IN 46074 
W: 317 867-1990 
M: 317 777-2732 
ebenak@brownsburg.kl2. in. us 



Robert Brady 

ICSS Director of Communications 

Term Expires 2012 

2412 West 17* St. 
Indianapolis, IN 46222 
W: 317 319-1021 
socialstudiesbrady@gmail.com 

Don Fortner 
Term Expires 2012 

Munster High School 
8808 Columbia Ave. 
Munster, IN 46321 
W: 219 972-0262 
djfortner@munster.kl2. in. us 

Robert J. Helfenbein 
Term Expires 2012 
University Liaison 

Indiana University-Indianapolis 
902 W. New York St., ES 3 126 
Indianapolis, IN 46202 
W: 317.278.1408 
rhelfenb@iupui.edu 

Jane Henson 
Term Expires 2012 

Office of Teacher Education 
School of Education, Rm. 1059 
201 North Rose Ave. 
Indiana University 
Bloomington, IN 47405 
W: 812-856-8035 
henson @ indiana.edu 

Mary Nine 

Term Expires 2012 

Thompson Crossing School 
Indianapolis, IN 46239 
W: 317 803-5024 
M: 317 698-7826 
mary.nine@ftcsc.kl2.in.us 

Ginger Smith 
Term Expires 2012 

Battle Ground Elementary 
3 1 1 Main Street. 
Battle Ground, IN 47920 
W: 765 567-2122 
H: 765 463-1058 
vsmith@tsc.kl2. in. us 

Liaisons 

Eric Ogle 

Indiana Department of Education 

151 W.Ohio Street 
Indianapolis, IN 46204 
W 317 232-9167 
eogle @ doe.in.gov 

Karen Burgard 

NCSS Board of Directors Liaison 

Franklin College 
101 Branigin Boulevard 
Franklin, IN 46131 
W: 317-738-8767 



Mary Fortney 

The Children's Museum 

of Indianapolis 

3000 N. Meridian St. 

Indianapolis, IN 46206 

W: 317 334-3256 

H: 317 283-7249 

maryf @ childrensmuseum.org 

John M. Glen 
Editor, USE 

Department of History 
Ball State University 
Muncie, IN 47306 
W: 765-285-8712 
H: 317-257-1049 
j glen@bsu.edu 

Michael Hutchison 

ICSS Listserv 

Lincoln High School 

1545 South Hart Street Road 

Vincennes, Indiana, 47591 

W: 812 882-8480 

W hutchisonm@vcsc.kl2.in.us 

H mhutch @ avenuebroadband.com 

Benjamin Lawson 
University Student Liaison 

1219 Donington Ct. 
Bloomington, IN 47401 
M: 812 340-0693 
lawsonb@umail.iu.edu 



ICSS Office 

Christi Jones 

Indiana Council for the Social 

Studies 

Center for Social Studies and 

International Education 

1900 East 10 th Street, Room 1038 

Bloomington, IN 47406-7512 

812 855-0447 

Fax:812 855-0455 

icss@indiana.edu 

Terrence C. Mason 

Center for Social Studies and 

International Education 

1900 East 10 th Street, Room 1038 

Bloomington, IN 47406-7512 

812 855-0447 

tmason @ indiana.edu 



10/11/11 




Indiana Council 
i]* far the 

Social Studies 



Table of Contents 



President's Letter 4 

President Elect's Letter 5 

Director of Communication's Letter 6 

Important Introduction: Eric Ogle IDOE Social Studies Specialist 7 

Howard Zinn 8 
What Does It Mean When We Talk About a Digital Social Studies 

Curriculum? 9 
What I Want from Computer Science for Creating My Digital 

Curriculum 13 

Concurrent Matrix of Sessions 2011 Fall Convention 14 

Your 2011 ICSS Convention Invitation 15 

Convention Registration Form 16 

U.S. Advanced Placement History Special Interest Group Meeting 17 

Mary Nine Indiana Gilder Lehrman Teacher of the Year 18 

Lesson Plans from Mary Nine 19 

Lesson Plan Summary -- China's Relationship with Water 24 



Expanded edition of Viewpoints available through the ICSS website with 35+ additional pages 
of middle school and high school curriculum units included. Go online at www.indianasocial- 
studies.net and download the Super Online Edition of Viewpoints. 



Geography Educators 

Make sure you check out the Geography strand of presentations at the 
2011 Indiana Council for the Social Studies Convention. GENI will be 
presenting. Presentations include our giant floor map with sessions on 
using the map in elementry and secondary classrooms. 

KNOW GEOGRAPHY OR YOU DON'T KNOW YOUR WORLD! 



President's Letter 

I wish I could report positively on the progress of revising the Indiana Social Studies Standards. This is a 
cyclical process, and the time for social studies revision is rapidly approaching. However, standards revi- 
sion in social studies has become increasingly nebulous. 

A process is under way to create common core social studies standards, which the state can adopt in an 
effort to create a more uniform curriculum across the nation. Writing social studies standards is a dif- 
ficult process, laden with political, cultural, religious, and social controversy. We saw the effects of such 
forces in Texas where a vocal group pulled the Texas Social Studies curriculum to the right. We are see- 
ing it again in California where SB 48 has pulled Social Studies to the left. Common sense says if Social 
Studies standards are so controversial at the state level, the chances of producing something of quality 
acceptable to all or even a majority of states in the Union is astronomically slim. Currently, Indiana has 
put Social Studies standards revision on hold awaiting the results of the effort to create Core Curriculum 
Standards for Social Studies. 

We, as the state's Social Studies teachers, canNOT put the revision of the Social Studies standards out of 
mind simply because the IDOE has put the process on hold. State curriculum standards determine what 
we as teachers are expected to teach to mastery in our classrooms. These same standards determine 
what our students will face on Indiana ISTEP+ Social Studies exams at the fifth and seventh grade levels. 
Though tests should never be used for double purposes, these same exams are increasingly being used 
to evaluate teachers. We have to ask the question: what happens if the IDOE waits until the last minute 
for Core Standards that never emerge? Will we receive a set of hastily, poorly written standards? Will we 
readopt the old standards for another cycle? Will standards writing be farmed out to some organization 
that can produce a set of standards in an environment where there is little if any challenge to that organi- 
zation's institutional thinking? 

ICSS and every Social Studies professional in Indiana cannot become disengaged from this process. There 
are a number of reasons why we need to be deeply involved with the creation, adoption, and implementa- 
tion of Social Studies Standards. 

First, the Social Studies standards must represent, in a balanced manner, the diversity of disciplines stu- 
dents need to master in the area of Social Studies. 

Second, the standards need to reflect the core nature of Social Studies, a never ending, personal search for 
truth associated with the essential questions of humanity, society and justice, which will never be fully 
answered, but which must be considered, studied, and reconciled in the minds of every active citizen of 
our Republic. This involves resisting the creation of simplistic standards written so there are constantly 
"correct answers" that facilitate commercial vendors creating easily graded "objective" tests, which can 
be sold to the public as panaceas for improving our schools and to states/school districts for increasingly 
larger and larger portions of their budgets. 

Finally, we must avoid the creation of Social Studies standards that would increasingly marginalize impor- 
tant Social Studies programs that seek to move students to seeking their truths. One example is the We 
the People program, which challenges students to think about the U.S. Constitution, the American Repub- 
lic, and direction of the American political system, develop their own conclusions, and support them with 
rational argument rather that heated, propagandized rhetoric. This program has lost its federal funding. 



President's Letter (cont.) 

Preparing new standards will be difficult in a time when Science, Technology, Engineering, and Mathemat- 
ics are becoming the definition of the American curriculum. America was not created to be the scientific, 
technological, engineering, mathematical wonder of the world, although we have become so. It was cre- 
ated to be a citizen based experiment in republican democracy, and one can easily argue as a number of 
historians have that it is this very political experiment that has made us a wonder in the areas of science, 
technology, engineering, and mathematics. 

We, the Social Studies community, must continue to protect and promote a sound Social Studies curricu- 
lum that is based on and promotes democratic values. Ensuring that our Social Studies standards meet 
these criteria remains a top priority for all Indiana Social Studies teachers. 

Barbara Burdge, 

President, Indiana Council for the Social Studies 



President Elect's Letter 



Welcome to the ICSS Conference 2011! 

As a relative newcomer to Indiana, I am continually astonished by all the rich history I find here. It seems 
like I hear daily about a new museum or a new historical landmark that I must see and experience. ICSS 
has worked this year to bring some of this rich history to you for use in your classrooms and we are very 
excited about this year's program. 

We have several things in store for next year as well. Our number one change is that we are revamping 
our website to help you teach and learn more effectively. We have already begun posting opportunities 
for you in professional development and lifelong learning. We are also working towards making it easier 
to register for upcoming events by registering and renewing your membership online. 

We want to grow our organization and that means WE NEED YOU! These are difficult times for teachers 
and schools. Have you have ever thrown up your hands and asked, "What can I do?" Well, you can help 
develop a strong professional organization that can inform legislatures and the public about the impor- 
tant work you do every day. 

There are plenty of ways to get involved and you have already taken the first step. The next is to get 
others to join! After that, consider joining the ICSS Board of Directors, go to the national conference in 
Washington DC or join a national committee. Through NCSS and now ICSS I have had some of the best 
professional experiences of my life, and I hope you have the same! 

Michael L. Boucher Jr. 

President Elect, Indiana Council for the Social Studies 




Director of Communications' Letter 



The Indiana Council for the Social Studies has been making changes in the last year 
in an effort to be of greater assistance to social studies teachers in Indiana. They 
began with our effort to be more communicative with social studies teachers in the 
state. About Christmas of 2010, our website disappeared due to massive server 
failure. This presented us with the opportunity to totally rethink our strategies for 
communicating with you and determine what good communication would be from 
your perspective. Here are some of the results of our restructuring. 

You expect rapid, helpful communication. With that principle in mind, ICSS has: 

• Redesigned its communication system placing the new ICSS website at the center of our communica- 
tions structure. ICSS has purchased a site of its own on Wild Apricot and it's own domain name www. 
indianasocialstudies.net to connect to the site. If you have not already visited the site, we urge you 

to do so. The site is designed to be a news feed on all things social studies with an emphasis on so- 
cial studies in Indiana. It is the launch point for all communications from ICSS. Once populated with 
our membership roll, the website will provide further benefits to members including email bursts on 
important events/issues, the capacity to pay dues online, and the ability to register for the 2012 state 
convention online using credit/debit cards. 

• Restructured communication to be as close to just-in-time communication as possible. The website 
now allows us to send out information on a day-by-day basis as quickly as we received it and can 
retransmit it to you. Speed of communication is something you have come to expect and the new ICSS 
communications system seeks to give that to you though website posting, group emails, and blogs 
located on the web site. 

• Restructured our Facebook group (Indiana Council for the Social Studies) as a rapid distribution 
center for social studies resources and notification of events as well as a discussion center for issues 
related to ICSS and social studies. If you are a member of Facebook, make certain that you join the 
Indiana Council for the Social Studies Facebook group. 

• Restructured our publications system by moving moving to a 21st century digital publication system. 
Viewpoints will now only be published on paper on time a year as the Pre-Convention Special Issue. 
Viewpoints articles and contributions will be published immediately upon receipt on the website and 
these contributions will be combined into an electronic digest distributed from the website on a quar- 
terly basis. 

Other changes remain in various stages of planning. They include: 

• providing online professional development opportunities. Various methods of delivering online pro- 
fessional development are under consideration. They include Moodle, Coursesites, Canvas, and Ed- 
modo. These professional development opportunities would come with accompanying professionals 
development points 

• Establishing wikis to allow teachers to crowd source their expertise at each grade level of social stud- 
ies in Indiana. 

• Banking lesson plans and resources in established groups at the IDOE Learning Connections. 

• Providing special "members only" resources that can be accessed through the website with your mem- 
ber's user name and password. 

• Using our blogging capacities and our Facebook capacities to make the expertise of the entire ICSS 
membership available to every ICSS member. 



ICSS has appointed a Director of Communications charged with facilitating communications with and 
between ICSS members. Currently, I am filling this position. I really bring only one asset to the job: I 
am retired and I can therefore commit the time necessary to establishing the 21st century communica- 
tions system we have been discussing. If there are communications failures, I am responsible and I need 
to hear about them. It is ICSS' goal to see that communications are swift, effective, attractive, and highly 
useful. You can contact me at socialstudiesbrady@gmail.com using email. Send me anything that needs 
posting on the website, send me articles and contributions for Viewpoints, send me suggestions for 
enhancing and improving our services, send me notices of events important to social studies teachers in 
Indiana, send me any of your concerns about communications. 

It would be remiss of me to end without expressing everyone's gratitude to Ginger Smith, a member of 
the ICSS Board of Directors and the ICSS web mistress who has been the driving force behind our leap 
into 21st century communications. Ginger found us the new web site at Wild Apricot, which has provid- 
ed us with many of tools making the new electronic system possible. Her vision has been the inspiration 
for the restructuring of communications, and for that we thank her whole heartedly 

H. Robert Brady, Ph.D. 
Director of Communications 
Indiana Council for the Social Studies 
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Eric Ogle IDOE 
Social Studies 
Specialist 




Dear Social Studies Educators, 

My name is Eric Ogle and I am excited about my new role as Social Stud- 
ies Education Specialist at the Indiana Department of Education (IDOE). 
Courtney Cabrera, former Social Studies Specialist, has moved to the 
Division of Teacher Effectiveness. 

Though new to you, I am not new to the IDOE. I also serve as the Busi- 
ness, Marketing and IT Education Specialist and previously worked with 
our Office of Educator Licensing. 

I am originally from Southern Indiana and attended college at the Uni- 
versity of New Orleans. As Indiana's Social Studies, Business, Market- 
ing and IT Education Specialist, I ask you to please be patient as I bring 
myself up to speed with Social Studies education in Indiana. 

will be using the Learning Connection as the primary communication 
channel for Social Studies so it is very important to join the IDOE- So- 
cial Studies Collaborative Learning Connection Community. I can also 
answer your questions by e-mail at eogle@doe.in.gov. 

I look forward to working with you to educate Indiana's students. 

Respectfully, 

Eric Ogle 

Social Studies, Business, Marketing and IT Education Specialist 

Indiana Department of education 

eogle@doe.in.gov 

Phone (317) 232-9167 




The Life and Work of 
Howard Zinn 1 



Robert J. Helfenbein & Rose Jackson 



HowardZinn 1922-2010 



VV e are pleased to announce that the special 
edition of the International Journal of Social Educa- 
tion will be published in late 2011. This collection 
provides an opportunity to further explore the 
influences of the historian Howard Zinn for social 
studies teachers and academics with similar com- 
mitments. The theme for this special edition came 
about after scholars presented and discussed per- 
spectives on the important influences of Howard 
Zinn to education, history, and citizenship at the 
2010 Midwest Peace and Justice Summit in India- 
napolis, Indiana. With Zinn's passing in January 
2010, educators might now ask: How has Howard 
Zinn's life influenced what it means to be a social 
educator in a constantly changing world? This 
question requires thinking about social studies 
teaching itself, interrogating the role of education 
in a democracy, and ultimately an exploration of the 
possibilities of social studies curriculum. Such an 
approach broaches fundamental questions about 
the role of the social studies teacher, the functions 
of history in a broader world, and even the mean- 
ing of citizenship itself. The intention of this spe- 
cial issue was to provide a forum for scholars from 
a variety of positions to reflect on precisely those 
questions. 

The collection begins with a variety of essays con- 
cerning the personal influence of Zinn to each of 
the different scholars from diverse academic disci- 
plines. Nathalia Jaramillo explores Zinn's life expe- 
riences and philosophy through his various roles 
as a historian, activist, and teacher. Jason Kelly's 
essay takes us back to an important act of academic 

1 Adapted from the Introduction. 



resistance in Zinn's life 
where he encouraged 
his colleagues and the 
field in general to trade 
notions of objectivity for 
responsible citizenship. 
John McKivigan reflects 
on his initial encoun- 
ter with Zinn's work as 
he was influenced by 
his unique combina- 
tion of scholarship and 
activism. Michael Snod- 
grass's essay brings 
critical insight to Zinn's 
radical stance as one 
that should be seen as 
common citizenry. Deb- 
bie Sonu discusses the 
notion of disobedience 
through Zinn's life and 
work while analyzing 
the political and ideo- 
logical system of global- 
ization. 

Following the essays, 
Sheri Leafgreen's article 
reflects on personal 
teaching experiences 
as she explores Zinn's 
influence on ideas 
regarding the complexi- 
ties and consequences 
of classroom disobedi- 
ence. Aaron Cooley's 
article discusses why 



dissent, democracy, 
and education are vital 
to reviving democratic 
discourse and activism. 
Todd Price explores his 
own encounters with 
Zinn as teacher, activist, 
and filmmaker marking 
how the scholar influ- 
enced his perceptions of 
history and a politics of 
resistance. Finally, Tony 
Whitson's article uses 
critique by and of Zinn 
to explore the ways in 
which notions of Ameri- 
can exceptionalism, 
human progress, and 
history itself are em- 
ployed by contemporary 
forces in education. 
If, as Zinn states, we are 
not born with critical 
perspectives of history, 
his work and the efforts 
of those like him ulti- 
mately points us to how 
we might both learn 
to be critical and teach 
others in critical ways. 
Our students deserve an 
opportunity to formu- 
late their own truth, one 
that might go against 
the status quo. Fostering 
democratic education 
begins with this critical 



The Life and Work of Howard Zinn (cont.) 



exploration as we en- 
courage our students to 
find their voices and use 
them, both individually 
and collectively. It is the 
hope of the editors that 
this collection helps to 
continue the conversa- 
tion on the work we do 
as scholars, as teachers, 
as activists, and as citi- 
zens. Furthermore, we 
wish to encourage the 
notions of hope and pos- 
sibility in social change 
through this reflection 
of what we have come 
to know as the life and 
work of Howard Zinn. 



What Does It Mean When 
We Talk About a Digital 
Social Studies Curriculum? 

Eric Heagy, Gerald McLeish and Barbara Burdge 



In publishing, as was the case earlier 
in music, the transition has begun to 
a digital era. For the music industry, 
the symbol of that change was the 
closing of those magnificent Virgin 
Mega Music Stores and the opening 
of Apple's iTunes Store. For publish- 
ing, the same will be marked by the 
bankruptcy closing of Borders Books 
and Amazon. corn's announcement 
of high and ever increasing sales of 
e-books for its Kindle readers. The 
shift in the publishing industry has 
more direct implications for social 
studies curricular resources than the 
shift in the music industry. 

The shift to a digital social studies 
curriculum involves three distinct 
challenges: the need for quality 
resources, the need for quality in- 
structional practices in using digital 
resources, and an information tech- 
nology framework to support the 
first two. It is only when these three 
elements are successfully brought to- 
gether that we can have a competent 
digital social studies curriculum. 

Quality Resources 

Quality resources are there for the 
using. For those teaching U.S. his- 
tory, the greatest repositories of 



these resources are the National 
Archives and Records Administration 
(NARA) http://www.archives.gov/ 
education/lessons/ and the Library 
of Congress (LOC) http://memory 
loc.gov/ammem/index.html online 
systems. Those resources available 
from state historical bureaus, state 
historical societies, and state muse- 
ums can supplement these resourc- 
es. The Indian State Library has 
lead the way in facilitating the use of 
these resources through a series of 
workshops. All of these resources 
strongly support the approach of 
teaching through the use of primary 
documents. Both NARA and the LOC 
have educational programs promot- 
ing this approach, not only in social 
studies, but also in other curriculum 
subjects. The LOC has recently put 
online an American history timeline 
that expedites using its resources in 
the classroom. 

The objective in acquiring and us- 
ing such digital assets is to promote 
on the instructional side the ap- 
proach advocated by Jerome Bruner 
in which the student not only learns 
the content but actually learns the 
discipline itself by engaging in the 
creative intellectual activity of the 
discipline. Using these resources 
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requires teachers to actually 
practice the skills and procedures 
of the discipline they are teach- 
ing as they assemble the primary 
resources into a curriculum. It 
requires that teachers facilitate 
the same activities as they help 
students expand, enhance, and 
enrich the curriculum through 
their explorations in the disci- 
plines. 

At the other end of the resources 
spectrum are the resources that 
have traditionally been used by 
virtual schools. These include 
the courses of such commercial 
products as the ALS software 
system and the K12 online social 
studies curriculum. They have 
been built on a Skinnerian con- 
cept of learning with the idea of 
drilling the student to mastery 
on the essential content of each 
subject. Almost everyone has 
come to realize that these pro- 
grams are insufficient for quality 
social studies instruction because 
they cannot supply the volume 
and diversity of idea exchange via 
discussion necessary for quality 
social studies instruction. 

The death knell of these com- 
mercial systems is at hand as 
commercial publishers at last 
acknowledge their serious limita- 
tions. The publishers' response 
to the limitations has been to 
morph these programs in vari- 
ous hybrids or blended learn- 
ing products. The results have 
crossed the range of quality 
products. The venture consists of 
trying to take the online instruc- 
tional programs, the textbook, a 
decade and one half of efforts at 
multi-media supplements and 
merge them into a online digital 
product. The principle strengths 



and weaknesses of this venture 
are that publishers have selec- 
tively listened to social studies 
teachers. They have heard the 
cry of teachers to simplify the 
process of dealing with digital 
resources. They have not lis- 
tened to the requests of teachers 
to provide a wide diversity of re- 
sources from which teachers and 
students can draw to assemble 
the final version of the curricu- 
lum and classroom instruction 
itself. 

In between exists the open 
education resources movement. 
The OER movement seeks to 
take advantage of the strengths 
of crowds when applied to the 
process of creating curriculum 
components. It is a massive 
undertaking in the teacher de- 
sign and sharing of instructional 
materials. Proponents of OER 
who believe it will eventually 
eliminate commercial educa- 
tional publishing vastly over 
estimate its potential power 
and influence in resourcing the 
social studies curriculum. Its 
chief strength is the vast range of 
creativity brought to the produc- 
tion of resources available in the 
OER movement's repositories. 
Its chief weakness is the lack of 
quality control when it comes to 
the production and distribution 
of resources via the repositories. 
In the OER world, the teacher 
must be a vigilant quality control 
agent when it comes to choosing 
and using resources. Theoreti- 
cally, this should not be a prob- 
lem for social studies profession- 
als. In practice, it is more difficult 
than it appears, as teachers must 
search vast quantities of medio- 
cre and good materials in search 
of the gems that have been de- 



posited in the repositories. 

The Institute for the Study of 
Knowledge Management in 
Education hosts one of the OER 
repositories ( http://www.oer- 
commons.org/ ), the Ckl2 foun- 
dation has begun producing free 
digital textbooks, which they call 
flexbooks, ( http://about.ckl2. 
org/ about/ ), and then there are 
lesser ventures such as lessons 
on TeacherTube ( http://www 
teachertube.com/ ) , SchoolTube 
( http://www.schooltube.com/ 
) and BetterLesson ( http:// 
betterlesson.com/home ). More 
recently, albeit almost primarily 
in mathematics, the Khan Acade- 
my ( http://www.khanacademy 
org/ ) has provided a vast array 
of open education resources in 
a video format. (Social studies 
teachers view the resources in 
the history section along with 
finance and venture capital.) 
The Open Education Resources 
Center for California ( http:// 
grou.ps/oercenter ), is a wonder- 
ful launching point for teachers 
wanting to explore open educa- 
tion resources and access the 
major repositories. 

Commercial movement into this 
middle zone of digital resources 
includes Discovery Education's 
streaming media along with 
CCC and other similar corporate 
ventures. A more eclectic col- 
lection of resources is found in 
Nettrekker. Gale Cengage Learn- 
ing ( http://www.gale. cengage. 
com/ ) has created a combination 
of print materials and powerful 
database of articles and materials 
that can act as core for a cur- 
riculum. Several school districts 
in Indiana use the Gale Cengage 
digital resources as the founda- 



tion of their district created 
totally digital curriculum in all 
subject areas. 

Quality Instructional 
Practices 

Classroom instruction must also 
reflect what is best in teach- 
ing social studies enhanced 
by what is best in using digital 
resources. It is possible to take 
digital resources and simply 
throw them as a data dump at 
students. That is akin to taking 
a pot of spaghetti, throwing it at 
the wall and hoping it will stick. 
A few strands may stick, but the 
99.999%+ of the spaghetti ends 
up on the floor. Death by Power- 
Point, the most recently explod- 
ing source of deadly boredom in 
students, is a prime example of 
this approach. Commercial pub- 
lishers have provided extensive 
sets of PowerPoint with their 
textbooks as digital resources. 
Teachers endlessly project the 
slides replete with their bad de- 
sign, opulent bells and whistles, 
and information overload. Stu- 
dents become monks in scrip- 
toria as they struggle to copy 
anything and everything lest it 
be on the test. 

Instead, students need to engage 
in the learning process. More 
learning by doing is called for, 
thereby reducing learning by 
absorbing and regurgitating. 
Students need to have transac- 
tions with text, images, audio 
components, and video seg- 
ments. These transactions need 
to be deep transactions that have 
the learner questioning the text, 
the image, the audio argument, 
and the video scene. All digital 



resources are tools for learning 
not the learning itself. Instruc- 
tion must focus on helping the 
student use these tools to pro- 
duce knowledge and to provide 
a means of demonstrating that 
knowledge. Professional de- 
velopment is an integral part of 
creating and delivering a digital 
social studies curriculum. Digi- 
tal tools are valuable and appro- 
priate only if they can increase 
motivation, efficacy, and effi- 
ciency in instruction. Learning 
to use a piece of software is the 
first five percent of professional 
development. The remaining 
ninety-five percent is learning 
to appropriately and seamlessly 
integrate the use of that software 
into the learning process. 

Supportive Information 
Technology Framework 



Finally we look at the computer 
systems that support the use of 
digital materials. Most teachers 
are well aware of the workings 
and limitations of the Internet. 
Federal laws and filters stand 
between the flexible use of net 
resources and the wild world 
of websites. Some schools have 
implemented the use of Learn- 
ing Management Systems such 
as Moodle, Saki, Blackboard, or 
ANGEL. These systems come 
with their on set of advantages 
and limitations. Today, the limi- 
tations of LMSs are beginning to 
make them less desirable than in 
the past. New ventures are lead- 
ing the way toward different ap- 
proaches to marshalling and us- 
ing digital resources. Canvas has 
drastically changed the interface 
experience for learners in a LMS. 
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Edmodo, extremely popular with 
students, uses a neo-Facebook 
approach to delivering instruc- 
tional resources leveraging its 
conversational interface to pro- 
mote discussion among learners. 
CMI's Curriculum Loft provides 
yet another approach to deploy- 
ing a digital curriculum. 

University students have shifted 
in droves to digital textbooks. 
These books come in a myriad of 
designs and formats. Apple pro- 
motes the idea of the textbook 
on your iPad while Amazon.com 
promotes the textbook on the 
Kindle. Other sites provide a 
web-based textbook. So far all 
of these sources have missed the 
potential of the digital textbook, 
by insisting it be a textbook. A 
small step forward toward the 
digital learning pack was made 
with the production of Al Gore's 
Our Choice: A Plan to Solve the 
Climate Crisis now available in 
iBooks at the iTunes Store. For 
the moment, let us ignore the 
content and focus on the tech- 
nology. Push Pop Press had to 
create its own iBook production 
software to achieve this baby 
step in combining text and multi- 
media resources into an integrat- 
ed product, albeit on still domi- 
nated by the book metaphor. 

Sadly, supportive information 
technology frameworks lag 
sorely behind the needs of edu- 
cational institutions. Economics 
plays a role here. Companies are 
loath to spend too much money 
and talent in the education field 
where the return on investment 
is lower than other ventures. For 
that reason, commercial publish- 
ers are not terribly innovative 
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and tend to try and contain the 
methods for deploying and using 
digital resources to their copy- 
right materials and their world- 
view of how deployment should 
occurred is often influenced by 
the increased demand for more 
and more student performance 
data. Hence new digital cur- 
riculum delivery systems from 
publishers are more attachments 
to their data gathering software 
ventures than efforts to enhance 
the use of digital resources in 
quality instruction. 

The Indiana University Purdue 
University Indianapolis Com- 
puter Science Department has 
proved to be much more innova- 
tive. They have produced the 
OnCourse LMS system used by IU 
and the ANGEL learning system 
used by some departments at 
IU along with other universities 
such as Penn State and school 
systems such as Indianapolis 
Public Schools and the Jefferson 
County Schools in Louisville, 
Kentucky (eventually sold to 
Blackboard). The department is 
currently seeking to launch a new 
software program that moves 
instructional delivery beyond the 
confines of the traditional LMS. 
MIT may also be moving in this 
direction as it seeks to enhance 
its Open Education project that 
has tried to make certain MIT 
courses available to the public for 
free (albeit not for credits!). 

Our Experience 

In the Indianapolis Public 
Schools, we have had experi- 
ence with a number of digital 
resources including CCC video, 
Nettrekker, and Discovery Educa- 
tion's Streaming Media. By far, 



the Discovery Education Stream- 
ing Media pilot program has been 
the most comprehensive engage- 
ment the Social Studies Office has 
had with digital resources. The 
Discovery Education pilot was 
initiated by IPS Superintendent, 
Eugene White, as a concentrated 
exploration of the development 
and use of a digital curriculum 
within the district. It has been 
a collaborative venture between 
the Social Studies Office in the 
IPS Department of Curriculum, 
Instruction, and Assessment 
and Discovery. Digital resources 
(video, audio, and text) have been 
made available. Teachers use 
these resources as their curricu- 
lar materials for social studies 
instruction in fifth grade U.S. his- 
tory, sixth grade Western World 
Studies, seventh grade Eastern 
World Studies, eight grade U.S. 
history, and high school World 
Civilizations, Geography and 
History of the World, and United 
States history. Classroom sets 
of books are provided, but the 
Discovery materials are the basis 
of the curriculum. 

Materials deployment was care- 
fully synchronized with profes- 
sional development from Dis- 
covery that focused on in class 
instruction, but predominantly 
on designing instruction that 
put students to work using the 
resources to construct their 
understanding per the Indiana 
Standards and demonstrating 
their understanding via student 
created projects and materials. 
This professional development is 
in its third year. Each year's pro- 
fessional development has been 
tied to demonstration teaching 
and mentoring of the classroom 
teachers by the Discovery profes- 



sional development team. Class- 
room observations are tied to 
extensive debriefings involving 
the teachers and the observers 
with the emphasis on continual 
improvement in instruction. 

Results from our second year's 
implementation show the Dis- 
covery Education classrooms 
outperforming the traditional 
classrooms in the district. 

Conclusion 

The digital Social Studies cur- 
riculum is on its way. If nothing 
else, the economics of publish- 
ing and of school finance will 
drive it. These should not be the 
defining forces. Instead, social 
studies teachers need to seize 
the moment and demand that the 
change to a digital social stud- 
ies curriculum be a step forward 
rather than a digitization of past 
materials and practices. Ex- 
amples exist that can help social 
studies teachers move down 
this pathway. The Bartholomew 
Country School Corporation 
(Columbus, IN), the Beech Grove 
School Corporation (Beech Grove, 
IN) and the Brown County School 
Corporation have developed 
digital curriculum in conjunction 
with Curriculum Loft. The North 
Davies School Corporation has 
developed a digital curriculum 
using Gale Cengage databases. 
The Indianapolis Public Schools 
is working on creating a digi- 
tal curriculum using Discovery 
Education and Nettrekker. These 
are only a few school districts in 
Indiana that have begun or com- 
pleted the transition to digital 
curriculum. 
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What I Want from Computer Science 
for Creating My Digital Curriculum 



H. Robert Brady 

1 have my own vision of what I 
would like to see from commer- 
cial vendors when it comes to 
software and computer support 
for a social studies digital curric- 
ulum. It is extremely constructiv- 
ist in nature, with a user-friendly 
interface as simple to use as the 
drag and drop ideas of Apple 
Computer, Inc. 

The instructional product is a 
custom built page, what is today 
called a mashup. Here is the 
Wikipedia definition of a mash- 
up: 

In Web development, a mashup is a Web 
page or application that uses and com- 
bines data, presentation or functionality 
from two or more sources to create new 
services. The term implies easy, fast 
integration, frequently using open APIs 
and data sources to produce enriched 
results that were not necessarily the 
original reason for producing the raw 
source data. The main characteristics of 
the mashup are combination, visualiza- 
tion, and aggregation. 

What I want is a blank screen 
(or page) where I can draw 
boxes. I grab a URL from my web 
browser, drag and drop it into the 
box and that web page content is 
dynamically displayed in the box. 
Or I can drag and drop a Word, 
PowerPoint, Excel, Access, One 
Note,PDF, image, video, Flash, 
Shockwave, audio, etc. file into 
the box, and it is dynamically dis- 
played. Naturally I want editors 
that allow me to work with these 
different file formats. I want to 



be able to make a video using my 
webcam. I want to edit video. I 
want to make an audio, a podcast 
in MP3. I want to be able to put 
assessment into a box, open- 
ended questions and objective 
self graded questions. I want the 
boxes to automatically generate 
references to all web resources 
used to give proper credit. I want 
long web pages that would scroll 
in the box to open up full screen 
when the content of the box is 
double clicked. I want a button in 
the upper left of the box that will 
use text-to-speech technology to 
create a file that will read the text 
in the box aloud on demand. 

I want the commercial vendor to 
build a super mashup composi- 
tion tool beyond anything that 
currently exists or probably has 
been conceived. I want to build 
my classroom content from 
everything that is out there. I'll 
use vendor provided content if 
and when I think it appropri- 
ate for my students. I'll use 
resources from the web with 
vendor content or by themselves 
to create what works best for the 
students I'm teaching. And most 
important of all, the students 
will use the same system to cre- 
ate mashed content themselves 
combining their writing with web 
resources that are citations or 
illustrations. 

Yes, this is what I want. I want 
the ability to drag and drop 



the web and my own creations 
simply and easily into a custom- 
ized instructional material. Now 
the question is: who will make 
such a mashup composition tool? 
Somehow I fear I am sitting wait- 
ing to hear, "Yes Robert, there is a 
Santa Claus" 

What would you want as a com- 
puter framework and support for 
your digital curriculum? Send 
your "wish" to ICSS for publica- 
tion on our new website. E-mail 
you wish to socialstudiesbrady@ 
gmail.com in Word or RTF format. 



Find us on 

Face book 



Join us on Facebook. Once in 
Facebook type in the search Indi- 
ana Council for the Social Studies. 

Get the latest on digi- 
tal resources for the 
Social Studies class- 
room along with an 
introduction to im- 
portant Web 2.0 apps. 
Join the group and 
list your own finds 
for your fellow ICSS 
members. 





Geography 

Grand Central D 


US History 
Victoria Station A 


World History 

Haymarket Station A 


Economics 

Grand Central C 


AP 

Conrail Station 


Technology 

Haymarket station B 


7:30-8:00 


Registration 


Registration 


Registration 


Registration 


Registration 


Registration 


8:00-8:30 


Registration & vendors 


Registration & 
vendors 


Registration & vendors 


Registration & 
vendors 


J. Frank AP USH 
Seminar 


Registration & vendors 


8:30- 9:30 








My Vietnam, Your 

Iraq Film 

in 

Grand Central 

A,B,C 


J. Frank 

AP USH Seminar 


Robert Brady /Barbara 
Burdge 

Considering the 
ISTEP + 


1 > 








9:40-10:20 








R. Osgood, Keynote 
Grand Central 
A,B,C 


J. Frank 

AP USH Seminar 


Keynote 

Grand Central A,B,C 


I 








10:30- 
11:20 


GENJ7 Hilary 
Steinhardt 

Geography: The 
Adventure in Your 
Community 


Susan Tomlinson 

Best Practices for 
Teaching about 
Immigration, Past 
and Present and 
Celebrating Ethnic 
Diversity in Our Own 
Communities 


Mary Nine 
Preparing for ISTEP 


Brant Beyer 

The European Debt 
Crisis and Its 
Impact on Indiana 


Frank AP Seminar 


Elaine Larson 

Digital Resources for 
Civics: Tools for 
Teachers, Center on 
Congress 


11:30- 
12:50 


Luncheon, History 
Day, & Awards 
Victoria Station 


Luncheon, History 
Day, & Awards 
Victoria Station 


Luncheon, History 
Day, & Awards 
Victoria Station 


Luncheon, History 
Day, & Awards 
Victoria Station 


Luncheon, History 
Day, & Awards 
Victoria Station 


Luncheon, History Day, 
& Awards 
Victoria Station 


1:00-1:50 


GENJ7 Melissa Martin 

Giant Traveling Map 
of Indiana: 
Elementary Activities 


Jordan Price 

Living American 
History with 
Kentucky 
Shakespeare 


Matt Durrett 

How History Day 
Can Help Your 
Students Love 
History ! 


Jeff Sanson 

Decision Making is 

Elementary: 

Teaching 

Economics Using 

Children's 

Literature 


Eric Ogle 

Social Studies and 
Indiana Department 
of Education. 


Rob Helfenbein/ 
Tommy Coy, Jenny 
Johnson 

Teaching with Indiana 
Digital Resources 


2:00- 2:50 


GENI/ Doug Marvel 

Giant Traveling Map 
of Indiana: Secondary 
Activities 


Mary Fortney 
Tracking an Artifact 


Patti Broshar-Foust 

It's More Than a Class 
Trip - Experiencing 
DC Beyond the Sites 


Ron Osgood 

The Making of My 
Vietnam, Your Iraq 


Amy Marsh 

Updates from the 
IDOE 


Katie Reel 

So Long, Tired 
Textbooks. Hello, 
Digital Curriculum. 


3:00-3:30 




ICSS Annual 
Meeting 
Victoria Station 






AP Special Interest 
Group meeting 
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On The Right Track: 




Literacy, Standards, 
and Student 
Achievement 



Special all morning 

AP U.S. History Workshop 



Keynote Speaker: Ron Osgood 
Producer/Director 
My Vietnam/Your Iraq 
A PBS Documentary 
Special screening 



Conference information atwww.indianasocialstudies.net 




ICSS Annual Professional Conference 

November 3, 2011 

Historic Union Station Crowne Plaza Indianapolis 

www.indianasocialstudies.net 




Registration form 



Name 



Home Street Address_ 
City 



Primary Phone_ 
Primary Email _ 



Position 

School/Institution 
School email 



Grade 



_City_ 



State 



Fees: Bring this completed registration for with you to the conference to facilitate onsite registration. All persons, including participants, 
presenters, co-presenters, spouses, students and facilitators attending the conference or any affiliated event must register. 







Advance 


On-Site 










ICSS Member 




$70.00 


$80.00 


Conference fee 








ICSS Membership 
renewal 




$40.00 


$40.00 










Non-ICSS Conference 
Fee 




$110.00 


$120.00 










Student /Retired 
Registration 
(Need St. ID and 
Professor letter for 
student) 




$25.00 


$30.00 










Total Conference Fees 
Make Check Payable to 
ICSS 








Special Conference Rates 
available at: 

Crowne Plaza at Historic 
Union Station 

123 West Louisiana Street, 
Indianapolis, IN 46225 
317-631-2221 


For conference information see 
our website: 
www.indianasocialstudies.net 

Or email 
MiBouche@indiana.edu 


Please mail payment and 

this form to 

Christy Jones 

Center for Social Studies 

and International Education 

1900 East 10 th St. 

Rm. 1038 

Bloomington, IN 47406-7512 
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APUSH SIG 



Advanced Placement United States History 
Special Interest Group 

For further information contact Erin Benak 
EBenak@brownsburg.kl2.in.us 



AP U.S. history teachers! 

Gather for an initial meeting of the 
ICSS APUSH Special Interest Group 

Learn from your fellow APUSH teachers 
Network for greater classroom success 
Locate and share resources 
Talk instructional strategies 



Come socialize, talk about the events of the day network 
and create contacts, discuss the future of a Special Inter- 
est Group for the APUSH teachers in Indiana's Oldest Bar. 
Please meet in the AP US Conference room at 3 pm and 
then as a group we will make our way to the Slippery 
Noodle for an informal and fun discussion of US History 
and collaboration. 

How do I connect this mixer with my AP US class?? Well... 
The Slippery Noodle Inn is the oldest bar in Indiana. It 
connected to Union Station through underground tunnels 
that were used to facilitate the Underground Railroad. Dur- 
ing the '20s and '30s, the Dillinger and Brady gangs hung 
around at the tavern. The "oldest profession" was practiced 
at the Inn as well for a time in during its illustrious history. 

All food and drink will be your responsibility. 

Credit for some content above: Slippery Noodle Inn: 
http://www.slipperynoodle.com/info.cfm 
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Congratulations! 



Mary Nine 

Gilder Lehrman Teacher of the Year 





Mary Nine of Thompson Crossing El- 
ementary School in Indianapolis has been 
named the 2011 Indiana History Teacher 
of the Year. The award is co-sponsored by 
The Gilder Lehrman Institute of American 
History, HISTORY® (History Channel) and 
Preserve America. After making it through 
an intensive selection process, Mary was 
selected for her excellence in the classroom 
and more than 31 years of service to Indi- 
ana's children. 



Mary Nine of Franklin Township Schools, a member of the ICSS Board of Over her Career Mary has been a tireless 
Directors, (left) being congratulated by Barbara Burdge, ICSS President, adyocate for studen tS both in the School 
(right) on being named Indiana s Gilder Lehrman History Teacher of the 

Year. and in her community. She has commit- 

ted her life to inspiring student success through her involvement with the 4-H Club, Girl Scouts 
of America, History Club and her local church, among other organizations. She also serves on the 
board for the Indiana Council for the Social Studies and was most recently honored for her lead- 
ership as Indiana's representative for the 2011 Horace Mann - Abraham Lincoln Fellowship pro- 
gram. 

Principal Toni Stevenson has worked with Mary for 8 years and attests to both Mary's instruction- 
al and personal qualities. 

"Mary is one of the best I've worked with. You can tell she takes a personal interest in the success 
of every student," Stevenson said. "I've seen her bring the Social Studies alive in the classroom, and 
you see the kids' eyes light up and their performance improves as a result." 

Mary is a member of the Franklin Township Education Association. 

As part of this honor, Mary will receive a $1,000 award, an archive of books and historical resourc- 
es presented in her name to the school library, and an invitation to attend a Gilder Lehrman Sum- 
mer Seminar. For more information on the award, visit www.gilderlehrman.org . 



Mary Nine, Grade Five 
Industrialization of Early America Five Day Unit Based on Indiana State Standards 



Day One 




Question 


Why did the Industrial Revolution begin in New England because of 
its geography and why careers are more common in one region than 
others? 


State Standard 


5.3.7 


1 can 


-identify New England's water features on a map that made 
waterpower favorable 

-create a want ad for a mill worker and ad for jobs in 3 other regions 
that would be specific to its geography: e.g. farmer, logger, fisherman 


Hook 


In small groups, students look at physical map to choose a region to 
place a factory powered by water 


Teaching 


-Show Discovery Education segment about water power 

-Review New England geography and fall line 

-Show pictures of Lowell mills, students arrive at definition of industrial 
revolution based on pictures-use alpha, chart 

-Look at map for other industries specific to regions, choices people 
make about where to live based on careers 


Closure 


See 1 can statements 


Resources 
needed 


Factory pictures available on Internet 



Day Two 




Question 


What is mass production and interchangeable parts? Why was 
capital necessary to invest in mass production? 


State Standard 


5.4.8, 5.4.4 


1 can 


analyze pictures of Lowell factory settings 


Hook 


-Ask students to: 

-Guess how many cell phones are produced daily and how many 
people are involved in making a cell phone. 

-Process student input and share accurate figures 

-Create a definition of mass production, interchangeable parts 


Teaching 


-Show Google images of mass production and interchangeable parts 

-Compare to show How Things are Made 

-Show real examples of interchangeable parts 

-Read p. 456 in text 

-Lead students to examine Lowell factory picture generating seven 
observations based on the photo 


Closure 


See 1 can statements 


Resources 
needed 


Lowell factory chart and pictures available on Internet 



Day Three 




Question 


Division of Labor: How does specialization affect business productivity 
and the growth of interdependence? 


State Standard 


5.4.5 


1 can 


create a double bubble mental map comparing/contrasting self- 
sufficiency and interdependence 


Hook 


-Small groups compete to see who can make longest list of examples 
of jobs and people at our school who are specialized. 


Teaching 


-Read Ox Cart Man, a story set in colonial America, about economic 
self sufficiency 

-Read Bobbin Girl 

-Discuss the differences between the lives portrayed in the two 
stories. 

-Tie change to increased productivity stressing base word produce. 

-Preview tomorrow's simulation 

-Students predict whether specialization or singular production would 
produce more 


Closure 


See 1 can statements 


Resources 
needed 


Ox Cart Man by Donald Hall 
Bobbin Girl by Emily Arnold McCully 



Day Four 




Question 


How does supply and demand affect productivity and prices? 


State Standard 


5.4.7 plus review of mass production, specialization 


1 can 


participate in factory simulation 

state where supply/demand affect the flow of work 


Hook 


-Tell students they get to work in a factory today 

-Provide greeting card factory simulation where concepts of supply, 
demand, specialization are put in place 

-Briefly, to build on specialization 


Teaching 


-Factory Card Simulation: 

-Owner, supervisor, 

-Roles: Stamper , colorer, folder, cutter, paster, packaging specialist 

-Throw a variety of situations where work is slowed, speeded up etc 

-Students write a quick reflection on the experience and must include 
the specific economic terms discussed this week. 


Closure 


See 1 can statements 


Resources 
needed 


Stamps, ink pads, paper, frame, crayons, stencils 



Day Five 




Question 


What was the impact of major inventions on early America? 


State Standard 


5.4.4 


1 can 


Develop a timeline showing the development of technology in early 
America 

-Make a poster with words and pictures advertising one of the major 
inventions on business productivity 


Hook 


Students list the five most important inventions since the beginning of 
time 


Teaching 


-Focus on Early American inventions 

-Show picture of cotton gin, cotton on document camera 

-Tie to growth of slavery 

-Read primary source account on slave/cotton gin 


Closure 


See 1 can statements 


Resources 
needed 


Art supplies for ad, primary source account 
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Lesson Plans -- Middle School 




Westfield Washington 
School Corporation 

Carol Kirsch teaches 7th 
grade social studies at West- 
view Jr.-Sr. High School, a 
small rural school in north- 
ern Indiana. She spent nearly 
five weeks in China this past 
summer on a Fulbright Hays 
Seminar Abroad program. 
The program was funded by 
the U.S. Department of Edu- 
cation and organized by the 
National Committee on U.S.- 
China Relations. She has also 
traveled and learned about 
the cultures, geography, and 
history of Russia, Ghana, 
Japan, South Korea, and New 
Zealand thanks to funding 
provided by several govern- 
ment programs and private 
foundations. She finds such 
experiences a fantastic way 
of igniting student interest 
and understanding of places 
far beyond the corn and 
soybean fields of northern 
Indiana. 




China's Relationship with Water - A Look at the Huang He River, Grand 

Canal, and Three Gorges Dam 

Carol Kirsch 

Westview Jr.-Sr. High School 

1635 S. 600 West 

Topeka, IN 46571 

Class and Grade Levels: 

This unit has been designed for middle school students studying Ge- 
ography and History; however, it can easily be adapted for high school 
students. The entire unit, which examines the Huang He, Grand Canal, 
and Three Gorges Dam projects, may be covered in two weeks. How- 
ever, the teacher can shorten the unit by covering only one or two of 
the stand alone topics. If the teacher opts to cover more than one of 
the subject matters, it is recommended that afterwards a discussion 
be led to compare and contrast the topics and see if China's approach 
to water control follows any kind of theme. 

The focus of this unit is to help students comprehend the importance 
of China's relationship with water and its great building projects in a 
way that is more meaningful to students. 




KENTUCKY 

SHAKESPEARE 



oduarfwn phoqhamA 






LIVING HISTORY: 

60 Minute Interactive Theatrical Event 



Brings to Life... 




CHILDREN'S 
MUSEUM 

Educator Professional Development INDIANAPOLIS 

The Army Underground 

For Teachers of Grades 3-8 

Thursday, Feb. 9, 2011 • 9 a.m.-3:30 p.m. 

Explore China in the third century B.C., and encounter extraordinary Terra Cotta Warriors in the museum's new 

immersive exhibit, National Geographic Treasures of the Earth. See how archaeologists have helped reveal the 

mysteries of this fascinating period of history. All participants will receive a unit of study with classroom learning 

experiences that help students meet Academic Standards in Grades 3 through 8. 

Fee: $55 

Visit childrensmuseum.org or call 334-4000 to register. 

Free Field Trip Programs for Students 

Holocaust Remembrance Day 

Admission is free for registered students and one (1) adult for every 10 students. Space is limited. 

Grades 6-8 

Thursday, April 26, 2012 

10a.rn.-l p.m. 

Join us for a Holocaust Day of Remembrance. Explore The Power of Children: Making a Difference at any point during 

this time. Follow the history path to a reproduction of the secret annex and visit Anne's activity space. Participate in 

commemorative activities designed to help students learn more about the Holocaust. A performance of Number the 

Stars and Anne's Story will take place in the Museum's Lilly Theatre during this special event. Please see descriptions 

and performance times below. 

Number the Stars 

This special performance by students from McCutcheon High School in Lafayette, Indiana, is based on the Newberry 

Award winning book by Lois Lowry. 

Specify either the 10 a.m. or noon theater performance 

60 minutes, 350 seats 

During the German occupation of Denmark in World War II, the Nazis closed down Jewish-owned businesses and began 

deportation of Jewish citizens to concentration camps. Danish freedom fighters risked everything in attempts to rescue 

the entire Jewish population. Young Annemarie and Kirsti Johansen face soldiers, interrogations, fierce dogs, personal 

danger, the loss of loved ones, and their own fears as they try to help their friend Ellen Rosen escape to Sweden. 

A performance of Anne's Story will precede Number the Stars . 

Anne's Story: A Theatrical Experience 
Bringing Her Story to Life 

Experience Anne's story through the eyes of those who lived it, and learn how grateful she was for the gift of writing. 

Anne wrote, "Who knows what will happen in the world, but if you share stories, if you remember, then you, too, are 

powerful." 

Visit childrensmuseum.org or call 334-4000 to register for this event. 

Free field trips to Holocaust Remembrance Day are made possible, in part, through support provided by the Elton John AIDS 
Foundation (EJAF). 



Curriculum Unit: 

China's Relationship with Water - A Look at the Huang He River, Grand Canal, and Three 

Gorges Dam 

Author: Carol Kirsch 

School: Westview Jr.-Sr. High School 
1635 S. 600 West 
Topeka, IN 46571 

Class and Grade Levels: 

This unit has been designed for middle school students studying Geography and History. The entire unit, which 
examines the Huang He, Grand Canal, and Three Gorges Dam projects, may be covered in two weeks. However, the 
teacher can easily shorten the unit by covering only one or two of the stand alone topics. If the teacher opts to cover 
more than one of the subject matters, it is recommended that afterwards a discussion be led to compare and contrast 
the topics and see if China's approach to water control follows any kind of theme. 

The focus of this unit is to help students comprehend the importance of China's relationship with water and its great 
building projects in a way that is more meaningful to students. 



Curriculum Standards: 

Geography 

Standard 1: How to use maps and other geographic representations, tools, and technologies to acquire, process, and 
report information from a spatial perspective 

Standard 2: How to use mental maps to organize information about people, places and environments in a spatial 
context 

Standard 3: How to analyze the spatial organization of people, places, and environments on Earth's surface 

Standard 4: The physical and human characteristics of places 

Standard 7: The physical processes that shape the patterns of Earth's surface 

Standard 9: The characteristics, distribution, and migration of human populations on Earth's surface 

Standard 14: How human actions modify the physical environment 

Standard 16: The changes that occur in the meaning, use, distribution, and importance of resources 

Standard 17: How to apply geography to interpret the past 

Standard 18: How to apply geography to interpret the present and plan for the future 



Curriculum Standards (cont.): 
World History 

Era 3 - Classical Traditions, Major Religions, and Giant Empires, 1000 BCE-300 CE 

Standard 3: How major religions and large-scale empires arose in the Mediterranean basin, China, and India, 500 
BCE-300 CE 

Era 4 - Expanding Zones of Exchange and Encounter, 300-1000 CE 

Standard 3: Major developments in East Asia and Southeast Asia in the era of the Tang dynasty, 600-900 CE 

Standard 7: Major global trends from 300-1000 CE 
Era 5 - Intensified Hemispheric Interactions, 1000-1500 CE 

Standard 3: The rise of the Mongol empire and its consequences for Eurasian peoples, 1200-1350 
Time Required: 

Huang He Lesson - 2 days 
Grand Canal - 2 days 
Three Gorges Dam - 3 days 
Review and summation - 1 day 

Required Materials: 

Students will need access to either online resources, or to almanacs, atlases, and encyclopedias. 

In addition, a copy of a state map for each student will be needed for the lesson on the Three Gorges Dam 

Lesson Notes: 

I wish to sincerely thank the Fulbright-Hays organization and the National Committee on United States-China Relations 
for giving me the opportunity to visit China and develop this curriculum project. My original lesson plan was to focus 
solely on the Three Gorges Dam Project. However, I had to tweak the project a bit since the museum I was hoping to 
gather the majority of my information, the Three Gorges Museum in Chongqing, had yet to open its Three Gorges Dam 
exhibit. I retained the idea of trying to help students better visualize the scope of China's relationship with water, but I 
needed more information to better develop the lesson's goal. I have now added the effects of the Huang He and the 
Grand Canal on China's development. Looking at all three - the Huang He, the Grand Canal, and the Three Gorges Dam - 
enables students to see the common approaches the Chinese people have taken when tackling large scale water 
projects. 



Part 1: - The Huang He River/Yellow River 



Lesson Background: 

China is the oldest continuous civilization in the world. The Huang He, also known as the Yellow River, has served as the 
cradle of Chinese civilization. However, the Huang He has been both a blessing and a curse for its inhabitants. While 
bringing fertile silt to the North China Plain, it has also been the source of devastating floods that have resulted in some 
of the world's highest death tolls due to floods. These catastrophes are responsible for giving the Huang He its other 
name, the River of Sorrow. 

Lesson Plan: 

1. Begin by showing a video as an overview of the Huang He: 

http://video.nvtimes.com/video/2Q06/ll/17/world/1194817103Q57/china-s-yellow-river-part-l.html -This provides 
a good introduction of the Huang He. (6 minutes) 



2. Distribute a blank map of China and have students label the map as directed. (The map with directions is 
provided at the end of this lesson.) 

3. Hand out worksheet titled Huang He's Long Course to students. (See at the end of this lesson) 

4. For closure, show either one or all of the following videos: 

http://video.nvtimes.com/video/2006/ll/17/world/1194817096701/china-s-yellow-river-part-2.html - This is a 
continuation of the NY Times video listed earlier. It focuses more on the urbanization surrounding the river than 
the river itself. (4 minutes) 

http://www.youtube.com/watch?v=tl SxeDrazc&NR=l NPR produced this informative video on the Yellow 
River. (5 minutes) 

http://www.5min.com/Video/Yellow-River-Drying-Up-in-China-481387885 The video illustrates the modern and 
very serious problem of the Yellow River drying up due to diverting its water for other uses. It demonstrates 
several examples of how farmers can conserve water with different irrigation methods. (4 min.) 



5. Have the students write a reflective essay using the worksheet Huang He: What do you think? This can result 
in a class discussion. (See worksheet at the end of this lesson) 



Bibliography for the Huang He 

http://factsanddetails.com/china.php?itemid=448&catid=15&subcatid=103 

http://geography.about.com/librarv/blank/blxchina.htm 

Nystrom World Atlas. Chicago: Div. of Herff Jones., Inc. 2002. 

Salter, Christopher L ed. Eastern World. Austin: Holt McDougal. 2010. 

Other resources for the Huang He: 

Video: 

http://www.youtube.com/watch?v=Rd2A2nDGqA4&feature=related Images are displayed of the Yellow River with 
musical accompaniment. This can be appropriate shown as background during a discussion of the Yellow River (4 min.) 



Part 2: - The Grand Canal 

Lesson Background: 

The Grand Canal is the longest canal in the world. First built over 1400 years ago, the canal was responsible for helping 
to bring much of China's economic and agricultural activity southward, away from the Huang He while also helping ship 
food supplies to the capital and growing population in the southeast. 

Lesson Plan: 

1. Begin by showing a video clip that allows the students to see the size and workings of China's Grand Canal. 
Either of the videos below would serve as a nice introduction: 

http://www.youtube.com/watch?v=9-vWsilTCG4 - Students can witness all the canal traffic going on near Wuxi. (3 
min.) 

http://www.dailymotion.com/video/x2skoc chinas-grand-canal-01 travel - The video shows the canal as a working 
canal today. Since it is rather lengthy at 9 minutes long, a short clip of the video would suffice to get the idea across 



Discuss with the students their impressions of the Grand Canal. 

Have students take out the blank map of China that they worked on in the Huang He lesson, or they can begin 
with a new blank map. Using an atlas, encyclopedia, or online resource, have students draw in the Grand Canal 
and other pertinent places on the map. (See the blank map and directions at the end of the lesson on the Huan§ 
He.) 

With the help of an almanac or similar resource, have the students complete the worksheet The Grand Canal 
Goes to Great Lengths! (See at the end of this lesson plan.) 

As closure, have students reflect on the question presented in the worksheet The Grand Canal: 
Still a good idea today? (See the worksheet at the end of this lesson plan.) 



Bibliography for the Grand Canal 

Nystrom World Atlas. Chicago: Div. of Herff Jones., Inc. 2002. 

Salter, Christopher L. ed. Eastern World._Austin: Holt McDougal. 2010. 

http://www.chinatown-online.com/cultureeye/highlights/grand.htm - This is a short and simple overview of the Grand 
Canal. 

Videos: 

http://www.dailvmotion.com/video/x2skoc chinas-grand-canal-01 travel - canal travel today (9 min.) 

http://www.voutube.com/watch?v=9-vWsilTCG4 concentrated more on trade traffic on the canal (3 min.) 



Part 3: - The Three Gorges Dam 



Lesson Background: 



Considered China's most ambitious building project ever, this attempt to tame the mighty Yangtze River and produce 
hydroelectric power to a nation that is growing by leaps and bounds is just as controversial today as when the dam was 
first proposed decades ago. The scope of undertaking a project that consciously affects both physical and human 
geography so dramatically has never been attempted before, and very likely, never will be again. 



Lesson Plan 

1. Show the following video that provides an introduction to the Three Gorges Dam project. 
http://dsc.discoverv.com/videos/discovery-atlas-china-revealed-three-gorges-dam.html (2006) (3 min.) 
Discuss with the students the following: 

> Why was the dam built? 

y What are the benefits gained from the dam? 

> What are the concerns caused by the dam? 

If desired, the following longer video can be shown that expresses some of the concerns of the dam. 

http://www.voutube.com/watch?v=3z9K82ZVdMA (19 min.) Discusses how the making of the dam has created a 
hazard of landslides along the river. 



2. Have students complete the worksheet Three Gorges Dam: Just the Facts, Ma'am. Students will need a copy of 
their state's map as well as access to online resources, or materials such as an almanac, atlas, and 
encyclopedias. (Worksheet is at the end of the lesson plan.) 

3. After the completion of the worksheet Three Gorges Dam: Just the Facts, Ma'am, have students share their 
answers to the last question. This should lead to a class discussion on the merits of the Three Gorges Dam. Is it 
a bold move that will benefit China or a dangerous act that will take a hefty toll on the people and its 
environment? 



Bibliography 

http://www.cnn.com/SPECIALS/1999/china.50/asian.superpower/three.gorges 
http://debatepedia.idebate.org/en/index.php/Debate: Three Gorges Dam 
http://www.internationalrivers.org/files/3Gorges FINAL.pdf 
http://news.nationalgeographic.com/news/2006/06/060609-gorges-dam.html 



Part 4: - Final review and summary 



The following can either be done in the format of 

a class discussion 

a small group discussion 

a writing assignment 

a debate forum for question #4 



1. What problems were the Chinese trying to solve using water by controlling their water resources? 

2. Is there anything these approaches to water have in common? 

3. Was their handling of the water issues successful? 

4. Would similar projects like the ones in this unit ever be done today in the US? Why or why not? 



Name 



China 




With the help of an atlas, on the map above 



S Draw in The Huang He (be as accurate as possible) 
•S Lightly shade in the North China Plain 
S Label the 

o Yellow Sea 

o East China Sea 

o South China Sea 
S Locate the following cities 

o Beijing 

o Lanzhou 



Name 



Huang He's Long Course 



The Huang He is sometimes referred to as China's Cradle of Civilization because it is the birthplace of China's 
ancient civilization from as early as 5000 BC. Running through the fertile North China plain, its water carries a 
tremendous amount of silt which has been left on the plain following the river's mainly floods. The silt in the 
water gives the river its other name, the Yellow River. Unfortunately, it has also earned the name the River of 
Sorrow. 




Go the website below and read the information from the beginning through the three paragraphs describing Lanzhou. 
http://factsanddetails.com/china.php?itemid=448&catid=15&subcatid=103 



1. How many miles long is the Yellow River? 



2. Look at a map of the United States. If the Yellow River were to begin in New York City, what European city 



could it reach? 



(Lisbon) 



3. According to the article, the river supplies water for 155 million people. Look up the population for the United 



States and see what percentage of the US population would be 155 million. 



(approx. 50%) 



4. Most of the land surrounding the Huang He is flat. When the river floods, the water covers a huge area. Not 
only do people die because of the floods, but also from diseases caused by water borne pathogens. 
Approximately how many floods have occurred since record keeping began in 602 BC? 



(1,500) 



5. In 1887 one of the deadliest natural disasters ever recorded occurred in the world when the Yellow River 

flooded resulting in the death of 900,000 - 2,000,000 people. Why do you think so many people live in an area 
where dangerous flooding occurs? 



6. When the water spills over its banks, the silt covers a wide area over the flat plain. Why do you think silt is 
valuable? 
(fertilizes the soil) 

7. However, all of the silt can cause problems. The buildup of silt has caused the river to change its course. How 
many times has the river changed its course since record keeping began in 602 BC? 



(26 times) 



8. Why do the Chinese have to continually build their levees higher and higher? 



(Silt left on the river bottom is raising the levels of the river) 



9. Why is the river running dry? 
(diverted for other uses) 



10. How much of the water is used for agricultural purposes? (65 %) 

11. Pollution has become a major issue. What percent of the river's volume consists of waste water? (10%) 

What percent of the river has been labeled biologically dead? (50%) 

What disease has had a dramatic rise in the river communities? (cancer) 

12. Read the section on the web about the city of Lanzhou. Pretend you have been selected as the city's new 
mayor. What would you do to tackle the city's water problems? Be specific and on a separate piece of paper, 
write a 100 word speech that you might give to the citizens of Lanzhou. 



Name 



Huang He: What do you think? 



The Huang He has been given a number of names: The Yellow River, The Mother River, and River of Sorrow, to 
name a few. Which name do you think best describes China's second longest river? Explain your reasons. 




Name 



The Grand Canal 




With the help of an atlas, encyclopedia or online resource, add the following to the map above: 

S Carefully draw in and label the Grand Canal 

S Include the cities of Beijing and Hangzhou 

■S Add the Yangtze River and Huang He (Yellow River) 

■S Label the 

o Yellow Sea 

o East China Sea 

o South China Sea 



Finally write the word China neatly across the country 



Name 



The Grand Canal Goes to great lengths! 

The Grand Canal is considered the world's oldest and longest manmade canal. It measures 1,115 miles long. 
Using an almanac, encyclopedia, or online resource find the length for four other famous canals in the world: 

The Suez Canal by the Nile River is miles long. 

The Grand Canal in Venice, Italy is miles long. 

The Erie Canal in New York State is miles long. 

The Panama Canal in Panama is miles long. 

Make a bar graph below that shows the length of the 5 canals. 
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Looking at the table above, what does it tell us about the China's Grand Canal?_ 



Why do you think the Grand Canal was built? 



Name 



The Grand Canal: 

STILL A GOOD IDEA TODAY? 



The building of China's Grand Canal was a huge work project involving millions of peasant laborers over one thousand 
years ago. About half of the workers (3,000,000) died from hard labor and hunger before the canal was finished. Along 
with the emperor's other demands, like building a road along either side of the canal for his private use, the project was 
thought to have been wasteful use of manpower and money, and resulted in the downfall of the Sui Dynasty. 

Today, some of the canal has been filled in, but parts of it are still used for trade and travel. Below is the canal south of 
Shanghai as it travels through the city of Suzhou today. 




The Grand Canal was instrumental in bringing food and goods from the north to the people in the southeastern part of 
the country. Thanks to the waterway, a new part of the country could develop. Today, many of the factories, and the 
people to run them, live in the southeastern part of the country. 



Your thoughts. 



Do you think it is still a good idea to build canals today? Why or why not? 



Name 

Three Gorges Dam: Just the Facts, Ma'am 

The building of the Three Gorges Dam is the largest and most controversial hydropower project ever undertaken. 
However, facts and figures, even if incredibly large, can be meaningless to us unless we can connect them to things we 
already know. This exercise will help you better understand the work that was and is involved with China's most 
ambitious project. You will need to check into an almanac, atlas, encyclopedia, or online resources to find the answers 
as well as a map of your state. 

1. The Three Gorges Dam is built across the Yangtze River which is China's longest river and the third longest in the 
world. Name the rivers that are longer: 



Longest river in the world 



Second longest river in the world 



2. Because of the building of the dam, the area upstream where the Three Gorges are located was flooded. 
Included in this flooded area were 4,000 villages, 140 towns and 13 cities that are now submerged below the 
waters of the Yangtze. Using a state map or map of the US, list the 13 cities closest to you: 



Using a copy of a map of your state, draw a line through 50 of the closest towns from where you live. (In a show 
of mercy, you will not be asked to cross out 140 towns. ©) 

3. The reservoir that was created by the dam is 410 miles long. Using your state map, draw a bold line that 
reaches 410 miles from your hometown to show the length of the Three Gorge's Dam reservoir. The reservoir 
averages 3/4 mile wide, forming a lake that covers 395 square miles. 

4. At least 1.3 million people had to be relocated from their homes in order to escape the rising waters of the 
Yangtze. What percentage of your state's population would 1.3 million people be? 

% 



5. The dam itself is 1.4 miles long and 607 feet high (five times bigger than the U.S.'s Hoover Dam). If it takes 20 
minutes to walk a mile, how long does it take to walk across the Three Gorges Dam? 



6. 21 million cubic yards of concrete was used to build this dam. This is twice as much as the world's second 
largest dam which is located in Brazil. One cubic yard of concrete weighs 3,300 pounds, or in other words, 1.6 
tons. 

a. How many tons of concrete were used? 



b. Convert the answer above to pounds (Be careful to count your zeros!) 



China had three main purposes for building the Three Gorges Dam. 

■ One was to stop the massive flooding that took place on the Yangtze. In the last one hundred years, 
over 300,000 people have died in floods along the Yangtze; 

■ To help produce cleaner energy by replacing the coal fired energy plants that cause air pollution; 

■ To help make the Yangtze River more navigable for larger ships to bring in goods by raising the level of 
the water that is behind the dam. 

Let's see if the efforts are worth it: 

7. Chinese officials say the dam will protect 15 million people from deadly floods. Find the populations of the 
largest US cities, and list them until their total reaches 15 million people. 



8. When they first started construction of the dam in 1994, China estimated that the hydroelectricity produced by 
the dam would meet 10% of China's energy needs. However, since the dam was first planned, China has grown 
tremendously and requires much more energy than ever imagined. Today, experts are saying the Three Gorges 
Dam will provide 3% of the country's energy needs. Which of the following statements below is true based on 
this information: 
The dam is producing less energy than first thought. 

China is using much more energy than it did in 1994. 

China does not use as much energy now as it did in 1994. 



9. 44 million tons of cargo have been transported over the Yangtze River via the Three Gorges Dam which is up 
from 14.75 million tons in 2003. The average American car weighs two tons. How many cars would equal 44 
million tons? 



FYI: The latest data for the State of Indiana says there are six million licensed vehicles in the state. 

*** Looking at the information presented on these two pages, was building the Three Gorges Dam a good idea? Why or 
why not? 



Unfortunately, a number of the concerns people have about the Three Gorges Dam are fears about the future. Some of 
the issues include: 

♦ How will the tremendous buildup of silt upriver from the dam affect the river? 

♦ How will the river flush itself of pollutants now that the dam has slowed the river's flow? 

♦ The reservoir holds back 10.3 trillion gallons of water; will the weight of all that water cause an earthquake? 
Hundreds of small tremors have already been felt since the reservoir began forming five years ago. 

♦ The dam has already shown signs of small cracks. Chinese experts said this is to be expected, but can it lead to 
worse things? 

♦ The rise and fall of the river due to the release of the dam's water has weakened the shorelines and already 
caused a number of landslides. Will the condition become even more serious? 

♦ A number of fish have become extinct due to the increased water pollution. What will happen to the fishing 
industry? 

♦ Since the Yangtze River no longer rushes out to the sea, the rich delta that once existed along China's coastline is 
now eroding away. In addition, because there is no strong flow of water out to the sea, the salt water is starting 
to make its way inland, destroying cropland that is along the river bank. 

This is only a sampling of the concerns people have about the future of the Three Gorges Dam. 

Your assignment is to select one of the above issues, research it, and write a paragraph describing the problem. On a 
separate sheet of paper: 

Identify which problem you are researching. 

How serious is it? 

Is anything being done to address the problem? 

Can it be solved? 




The Rise of Individual Freiheit (Freedom) in Germany 

Inventions, individuals, movements and actions that promoted individual 

freiheit / freedom in Germany 

Top 5 2011 Alan Hagedorn 

2717 S. Morgantown Rd. Greenwood, IN 46143 

(317) 881-0581 hagedorna@centergrove.k12.in.us 

Stage One: Essential Understandings 

The Unit Focus - Elements of German history and culture that increased individual freiheit / 
freedom 

(Since Germany has become a standard case study in the loss of individual freedom [via 
WWII, Adolph Hitler, and the Holocaust], this lesson allows students to consider elements in 
German culture that provide a counter-current consideration) 



Big Concepts - 




• Freiheit / Freedom SfflMBSjiK^vA' V; :XJ Mural in Leipzig, Germany 

• America's First Freedoms - from and of religion, of speech, of the press, of assembly 
and to petition 

US Constitution Amendment 1 "Congress shall make no law respecting an establishment of 
religion, or prohibiting the free exercise thereof; or abridging the freedom of speech, or of the 
press; or the right of the people peaceably to assemble, and to petition the Government for a 
redress of grievances." 

• German Basic Law - Basic Rights -- Articles 1-19, especially Article 2 [Personal 
freedoms] can be found at: http://www.iuscomp.org/gla/statutes/GG.htm 



Article 2 [Personal freedoms] (1) Every person shall have the right to free development of his 
personality insofar as he does not violate the rights of others or offend against the 
constitutional order or the moral law. 



An Essential Understanding - Students will learn, understand ,and link the inventions, 
individuals, movements and actions that promoted German freiheit (freedom) as it is known. 



Essential Questions - 

• How did the German culture and people promote freiheit / freedom before World War 
II? 

• How did people in Germany fight for freiheit / freedom during WWI I? 

• How was freiheit / freedom advanced after WWII and through the federal support for 
diversity? 



State Content Standard(s) and Performance Indicator(s) 

Indiana's "Geography and History of the World" course 

Standard 7. Conflict and Cooperation 

Students will explore the physical and human geographic factors affecting the origins and the 
local, regional, and supranational* consequences of conflict and cooperation between and 
among groups of people. 

7.1 Recognize that conflict and cooperation among groups of people occur for a variety of 
reasons including nationalist, racial, ethnic, religious, economic, and resource concerns that 
generally involve agreements and disagreements related to territory on earth's surface. 

Standard 10. States, Nations, and Nation-States 

Students will analyze and evaluate the physical and human geographic factors that contribute 
to the formation of states (countries) and the forces that function to either unite and bind a 
country together or divide a country. 

10.2 Analyze the formation of states (countries) in selected regions and identify and appraise 
the contribution of factors, such as nationalism, in their formation. 



Stage Two: Individual Summative Assessment 

Assessment Type - Five paragraph essay - "How did German inventions, individuals, 
actions and movements advance freiheit (freedom) before, during and after World War II?" 



Short Scenario for the Individual Summative Assessment - This essay will forcefully 
argue that, though the standard perspective and historic lessons frequently taught about 



German history portray a Third Reich-centric view of German, actually German has a multi- 
thread history with many positive developments in the human meta-narrative. Students are 
to add Germany to the traditionally Anglo-French quest for individual liberty and see that 
human rights and dignity have followed a more diverse and longer course of ebb and flow to 
today. Their persuasive essays will be professional explorations on the larger theme of 
human concepts of liberty (freiheit). 



Directions/Criteria - 

• Each student will research two of the topics in each time period of German history and 
record how they advanced freiheit, and they will create an annotated bibliography of 
the resources they find. 

• They will create an illustrated web map of the ideas. 

• They will make mini projects as they research and present them to the class. 

• They will then choose one topic from each time period in order to write a five- 
paragraph essay about the advancement of freiheit in Germany. 

• Students will present their essays' supporting points via pictures placed on the 
document cam. 



Directions for the "Go Beyond"- In order to exceed the standard, students' essays should 
connect each German "freiheit" advancement with at least one causal or effectual event that 
occurred outside of German but was "linked" with that same advancement [and they could 
use two examples from each time period]. For example, when students discuss the 
importance and long range significance of Martin Luther's German translation of the Bible, 
they could and should discuss John Wycliffe's earlier English translation of the Bible. When 
students discuss the Leipzig street protests, they can equate them to Martin Luther King Jr.'s 
civil rights marches (and/or the Martin Luther King Jr. center in Germany) or to the street 
protests of the Arab Spring in Tunisia, Libya, Egypt, Syria, Bahrain, and Yemen. In order to 
"Go Beyond" they should reach beyond the borders of Germany and its history and connect 
its movements, accomplishments, and events to similar events in other places of the world 
and other times. 



Standards-Based Rubric - The rubrics are at the end of the lesson. 



STAGE THREE: "FLESHING OUT" THE UNIT OF LEARNING 



ESSENTIAL QUESTION # 1: 

► Essential Question: How did the German culture and people promote freiheit / 
freedom before World War II? 

► Key Concepts, and Complex Thinking Skills: 

Comparing and contrasting, summarizing, predicting, classifying, generalizing, 
and assessing. 

BASIC FACTS AND KNOWLEDGE: 

Germania during the Roman Empire -The various tribes of the land the Roman 
Empire called Germania were autonomously assembled under their own governance and fell 
under the Greek label "barbarian." Barbarian's original meaning, like the word "vulgar," 
means of the common class of people or the non-refined, "uncivilized," common class. This 
domain of the free [not under Roman rule] peoples serves as a precursor for federal 
governance of modern German and is a contrast to the Roman Empire's top-down imperial 
control. With a greater degree of bottom-up control, federacy is more dependent upon the 
value of freiheit and its empowerment of mass popular support. They utilized the "thing" as 
an assembly of free men to govern themselves. Lacking clear connections, but sharing many 
Germanic language roots, they evolved closer over time, but only toward a federal mentality 
and reality. 

Johannes Gutenberg - Invented movable type and added it to the printing press, 
thus creating 180 Bibles in record time, beginning the end of the scribe era of history (which 
goes back to Sumerian times). This advancement launched an explosion of books, literacy, 
learning, and individual intellectual freedom. 

Martin Luther's 95 Thesis - Though more benign in nature than it is usually 
presented in quick histories about this event, this fairly common-place practice of posting 
things on the school "church" in Wittenberg was an explicit affront to the papal-empowered 
practice of selling indulgences and thus led to a very dangerous series of events in Martin 
Luther's rather stable and tranquil life in the northern reaches of Christendom. This risky 
maneuver led him to many life-challenging episodes (like the Diet at Worms 1521) where he 
had to decide between his views and voice and those of the church. Martin Luther from 
thenceforth choose to speak his views in the face of danger, to write further about his 
theology, and to preach his new views from his community church. Eventually, he wrote 
books on every aspect of religious life and created a whole new branch of Christianity based 
on individual salvation through faith alone. 

Martin Luther's German Bible - Continuing the fragmentation of Europe away from 
its centralizing language Latin, this bible is a "vulgar" attempt to make the Bible accessible to 
Germans and to separate the German people from the papal doctrines and practices. 
Following the lead of John Wycliffe and Jan Hus, he was a heresy (a choice) away from the 
Catholic monolithic control. This call for salvation by grace through faith was an early 
entrenchment of the Protestant Reformations five solas (alones). These "beliefs" were very 
individualistic in nature and would lead to the rapid free thinking individualism that would 
fragment the Christian protestant world from then on. Romans 1:17: "For the justice of God is 
revealed from faith to faith in that it is written, for the just shall live by faith" and Ephesians 
"For it is by grace you have been saved, through faith-and this not from yourselves, it is the 
gift of God" are two verses attributed to Luther's teachings of an individual's right to find 
salvation on their own exploration. 



Johann Wolfgang von Goethe -As German's foremost writer, thinker and inventor, 
Goethe extended a humanistic exploration of the world in a myriad of directions and 
supported a fairly free ranging autonomy to humans, animals and the natural world. Serving 
as long-spanning bridge between the world before and after him, Goethe, along with Adam 
Smith, Thomas Jefferson, and John Locke promoted some of the farthest reaching ideas of 
freiheit. Following the mind-changing spirit of the Enlightenment-creating Encyclopedie of 
Denis Diderot, Goethe pushed his way into the expanse of human thinking in order to reason 
his way toward new ideas of science, the natural world, the nature of man, and notions within 
religion. 

INSTRUCTIONAL STRATEGIES AND LEARNING ACTIVITIES: 

Using alphabet stamps, the students can "print" a message about one of these German 
developments and its connection to the advancement of freedom. 

They can also print one of Goethe's quotes, a passage from Faust, one of Martin Luther's 
favorite Bible verses, or a line from the hymn A Mighty Fortress is Our God. 

The printed messages could be posted in the room. 

FORMATIVE ASSESSMENT(s): 

In order to assess for understanding the students will write a paragraph of explanation on the 
back of their printed sheet. They will explain how it advanced freiheit in Germany. 

RESOURCES NEEDED: 

Information about all of the included topics can readily be found on the Internet - Faust by 
Goethe, A Might Fortress is Our God by Martin Luther, etc. 

Alphabet stamps and stamp pads. 11x17 paper would facilitate the space demand of 
quotes better. 



ESSENTIAL QUESTION #2: 

► Essential Question: How did people in Germany fight for freiheit/freedom during 
WWII? 

► Key Concepts and Complex Thinking Skills: 

Comparing and contrasting, summarizing, predicting, classifying, generalizing, and 
assessing. 

BASIC FACTS AND KNOWLEDGE: 

Johann Georg Elser-Atthe beginning of Adolf Hitler's power, Johann Elser 
attempted to assassinate Adolf Hitler by bombing his speech at the Burgerbraukeller on 
November 8, 1939. When Hitler ended his speech early and left, the bomb exploded and 
killed people, but not Hitler. Else was captured trying to leave Germany and jailed in Dachau 
throughout WWII. He was killed 20 days before the war ended. 

Lt. Colonel Count Claus Schenk von Stauffenberg - Nearing the end of the war on 
July 20 1944, Stauffenberg was one of many individuals conspiring and risking "all" to 
assassinate Adolf Hitler. In an effort to end the war, he placed bomb under the table in the 
map room in Rastenburg. Some Nazi leaders died and some were injured but not Hitler. 
Stauffenberg and his family were killed. 



Arbeit Macht Frei - This saying was first put on the concentration camp at Dachau in 
Munich and it was a mockery of the original claims of the workers' rights promised by the 
National Socialist German Worker's Party or Nationalsozialistische Deutsche Arbeiterpartei 
(NSDAP). Later, it was on the gates of many camps and the workers of Auschwitz who made 
the sign allegedly put the "B" upside-down to say that it was a lie. The Dachau prison today 
has a memorial "fence" made of emaciated prisons that commemorates how the prisoners 
killed themselves on the electrified fence as a way to freedom. At the prison today a wall at 
the entrance says, "May the example of those who were exterminated here between 1933- 
1945 because they resisted Nazism help to unite the living for the defence of peace and 
freedom and in respect for their fellow men." 

Viktor Frankl - Like the famous holocaust survivor, writer, and activist Elie Wiesel, 
Frankl survived concentration camp life and then wrote the world a new, deeper vision of 
human dignity. Both Frankl and Wiesel were not Germans, but lived in areas taken over by 
Germany - with the Anschluss of Austria actually merging Frankl's homeland with German. 
Frankl's book (with the English title) Man's Search for Meaning has truly revolutionized 
psychology and human dignity studies and earned him 29 honorary doctorate degrees for his 
work on individual freedom. 

Holocaust Heros is a book Arnold Geier and it, like Schindler's List [about Oskar 
Schindler], tells a counter-narrative to the German atrocities. These individuals worked 
toward freedom against the most extreme opposition. 

Sophie Scholl and her brother Hans distributed protest leaflets under the "White 
Rose" label and were later caught and executed. The 2005 movie Sophie Scholl: The Final 
Days and the 2009 book Sophie Scholl: The Woman Who Defied Hitler both tell her story as 
a student resister. 

INSTRUCTIONAL STRATEGIES AND LEARNING ACTIVITIES: 

Students can make either a color illustrated web map of one of the above topics, or create a 
full causal timeline along with narration and explanation, or make and annotated bibliography 
of Internet websites that expound its core elements. 

Have the students read one biographical story and then do a one-minute first person 
presentation of that person's story. 

Use the alphabet stamps to make "Arbeit Macht Frei" banners. Have the students explain 
how this saying started as a worker's rights phrase and was transformed into a mockery of 
rights. 

The student could read Viktor Frankl's story of survival and life purpose that is found in the 
front of Man's Search for Meaning. If time is too restricted to read that much text, have the 
students read the absurd story of his survival in the last days of the war. 

FORMATIVE ASSESSMENTS: 

The activities above could be assessed for comprehension. 

RESOURCES NEEDED: 

Information about all of the included topics can readily be found on the Internet. 

Schindler's List, Universal, 1993. 

Sophie Scholl :The Final Days, 2005. 

Sophie Scholl: The Woman Who Defied Hitler, Frank McDonough 

Man's Search for Meaning , Viktor Frankl, Beacon Press, 2006. 



ESSENTIAL QUESTION #3: 

► Essential Question: How was freiheit/freedom advanced after WWII and through the 
federal support for diversity? 

► Key Concepts and Complex Thinking Skills: 

Comparing and contrasting, summarizing, predicting, classifying, generalizing, 
and assessing. 

BASIC FACTS AND KNOWLEDGE: 

The German Basic Law - Adopted on 23 May 1949 the "Basic Law for the Federal 
Republic of Germany (Grundgesetz, GG) offers a "Bill of Rights" to German citizens. 
Fashioned in a similar format as the United Nation's Universal Declaration of Human Rights 
and with similar rights and phrases, this document created the template and platform for a 
"frei" Germany. 

East Germay workers strike - In 1953 and after the death of Joseph Stalin in the 
Soviet Union, workers in East Germany took to the streets and protested with a large-scale 
march. Starting on June 16, the uprising spread around Germany on the 17 th and beyond, 
but was put down by heavy force on the 17 th . 

Karl Wolf Biermann - Originally moving into East Germany to fulfill his communist 
Utopian dream, Biermann became a problematic and vocal dissenter of East German life and 
conditions. 

Fatalites at the Berlin Wall - Throughout the decades of the Berlin Wall (Maurer) 
dozens of individuals of many backgrounds, and each with an individual story, died trying to 
escape over the Berlin Wall. These stories connect well to the Dachau electric fence 
memorial. 

Hogan's Heros - If freedom comes through humor, than the five holocaust "survivors" 
who were part of this American TV show, Werner Klemperer (Klink), John Banner (Schultz), 
Leon Askin (Burkhalter), Howard Caine (Hochstetter), and Robert Clary (LeBeau), found 
victory in this WW II prisoner of war sitcom. Most of these men were Jews who fled the 
Nazi's, but Clary actually spent three years in concentration camps. 

Leipzig 1989 Peace Protest - Launching what became a year of protests that led to 
the fall of the Berlin Wall (Mauer), German youth used their many years running Monday 
Prayer Demonstrations to claim "We are the people." Once the government decided rather 
arbitrarily and unexpectedly not to fire upon the large crowds, the movement grew toward 
Berlin. 

Fall of the Berlin Wall - Though it seemed "forever and a day" away that the Berlin 
Wall would come down, bizarre and serendipitous statements by Gunter Schabowski on 
November 9, 1989 led to the opening of the gates. "This is a historic day. East Germany has 
announced that, starting immediately, its borders are open to everyone. The GDR is opening 
its borders ... the gates in the Berlin Wall stand open," was declared by Hans Joachim 
Friedrichs. 

US President Ronald Reagan stated in 1987, "We welcome change and openness; for 
we believe that freedom and security go together, that the advance of human liberty can only 
strengthen the cause of world peace. There is one sign the Soviets can make that would be 
unmistakable, that would advance dramatically the cause of freedom and peace. General 
Secretary Gorbachev, if you seek peace, if you seek prosperity for the Soviet Union and 
eastern Europe, if you seek liberalization, come here to this gate. Mr. Gorbachev, open this 



gate. Mr. Gorbachev, tear down this wall!" It fully connects this event to the freiheit that it is. 
Since then, "FREIHEIT" has been painted on walls, like the big mural in Leizig and the replica 
of the Berlin Wall at the 201 1 1ndiana State Fair German American Exhibit. 





Diversity in German - The Federal Government, via its 16 state government systems, is 
working to teach its students English, its immigrants German, and its states how to promote 
diversity, toleration, and respect. Besides banning the public display of the swastika and 
building memorials to the holocaust victim groups and to the Bebelplatz book burning, it has 
worked to be very open about its past history of violence and correspondingly followed a 
more pacifist role in NATO. 

Bebelplatz book burning memorial 
in Berlin. 





Rammstein - Their song Amerika discusses American dominance of world culture and the 
good and the bad influences of it. It is a complex consideration of personal freedom, pan- 
culture, ethnic identity, and freedom of choice. 

INSTRUCTIONAL STRATEGIES AND LEARNING ACTIVITIES: 

The students can compare the German Basic Rights to the US Bill of Rights. 

Students can give a one minute first person bio of a person who died trying to escape at the 
Berlin Wall (Mauer). 

Students can work to unravel the complex threads of freedom and control as they are found 
in Rammstein's Amerika. 



Students can write a reflection about the importance of using humor to heal, as is found in 
WW II survivor's roles in Hogan's Heros. 

Students can compare Leipzig's peace protests with US civil rights protests. They could 
make a VENN diagram. 



Students could make either a color illustrated web map of one of the above topics, or create a 
full causal timeline along with narration and explanation, or make and annotated bibliography 
of Internet websites that expound its core elements. 

FORMATIVE ASSESSMENTS: 

All of the aforementioned activities can double as formative assessments. 

RESOURCES NEEDED: 

Information about all of the included topics can readily be found on the Internet. 

Berlin Wall memorial: 

http://www.berliner-mauer-qedenkstaette.de/en/index.html 

http://www.berliner-mauer-gedenkstaette.de/en/biographies-468.html 

Hogan's Hems, CBS. 

Rammstein, Amerika, 2004. 

German Basic Law: http://www.iuscomp.org/gla/statutes/GG.htm 

http://open.salon.com/bloq/lost in berlin/2009/10/10/we are the people how leipziq launched a revolution 
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Other Indiana State standards that could be used — 

Indiana's "Geography and History of the World" course 

Standard 2. World Religions 

Students will examine the physical and human geographic factors associated with the origins, 
spread, and impact of major world religions in different regions of the world. 

2.2 Differentiate among selected countries in terms of how their identities, cultural and 
physical environments and forms of government are affected by world religions. 

Standard 6. Innovations and Revolutions 

Students will examine physical and human geographic factors that influenced the origins, 
major events, diffusion, and global consequences of new ideas in agriculture, science, 
culture, politics, industry, and technology. 

6.1 Detect the causes and events of political revolutions in two distinct regions of the world 
and use maps, timelines, and/or other graphic representations to document the spread of 
political ideas that resulted from those events to other regions of the world. 

6.2 Prepare maps, timelines, and/or other graphic representations showing the origin and 
spread of specific innovations. Assess the impact of these innovations on the human and 
physical environments of the regions to which they spread. 

6.4 Analyze how transportation and communication changes have led to both cultural 
convergence and divergence in the world. 

Standard 7. Conflict and Cooperation 

Students will explore the physical and human geographic factors affecting the origins and the 
local, regional, and supranational* consequences of conflict and cooperation between and 
among groups of people. 

7.1 Recognize that conflict and cooperation among groups of people occur for a variety of 
reasons including nationalist, racial, ethnic, religious, economic, and resource concerns that 
generally involve agreements and disagreements related to territory on earth's surface. 

7.2 Analyze the physical and human factors involved in conflicts and violence related to 
nationalist, racial, ethnic, religious, economic, and/or resource issues in various parts of the 
world, over time. Assess the human and physical environmental consequences of the 
conflicts identified for study. Propose solutions to conflicts that are still ongoing. 



7.3 Analyze and explain why some countries achieved independence peacefully through 
legal means and others achieved independence as a consequence of armed struggles or 
wars. 

Standard 10. States, Nations, and Nation-States 

Students will analyze and evaluate the physical and human geographic factors that contribute 
to the formation of states (countries) and the forces that function to either unite and bind a 
country together or divide a country. 

10. 1 Differentiate between a state (country) and a nation, specifically focusing on the 
concepts of territorial control and self-determination of internal and foreign affairs. Analyze 
the relationship between nations and the states in which they lie. 

10.2 Analyze the formation of states (countries) in selected regions and identify and appraise 
the contribution of factors, such as nationalism, in their formation. 

10.3 Evaluate and predict the successes and failure of democratic reform movements in 
challenging authoritarian or despotic regimes in different countries. 

10.5 Use a variety of sources, such as atlases, written materials, and statistical source 
materials to identify countries of the world that are true nation-states. Draw conclusions about 
why certain regions of the world contain more nation-states than others. 

10.6 Analyze the human and physical geographic forces that either bind and unite 
(centripetal forces) or divide (centrifugal forces) a country or countries. Predict the impact of 
these forces on the future of these countries. Propose strategies that countries can use to 
overcome the impact of centrifugal forces. 



